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COMPLIANCE REPORT
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Hartland International School is compliant with the standards one to five of the COBIS
Compliance system.

1.0 RECRUITMENT
The school has as a priority the recruitment of appropriately
qualified and experienced staff.
1A
STANDARD
The school recruitment process is fair and transparent and ensures that appropriate staff and
volunteers are appointed. This applies to all staff, teaching and nonteaching.

FEEDBACK
The Head of HR is committed to on-going review and works hard to ensure that records are well
organised and systems are robust. The central record is in place. DBS checks are made and
local police checks carried out for local staff. Three references are taken up and telephone calls
made to verify references for teachers. Original diplomas are checked and passport identity
verified before contracts are issued. The recruitment policy is equitable for both international and
local staff.

NEXT STEPS
Introduce telephone checking of references for LSA’s.

1B
STANDARD
All staff within the school, including volunteers and supply staff, meet high standards of child
protection and the safeguarding of students.

FEEDBACK
At least 5% of personnel files were checked on SCR and this meets COBIS requirements.
The Principal is the Designated Safeguarding Lead. Two members of the Senior Leadership
team have received face to face training within the last three years. Senior staff have also
completed the TES safeguarding unit online. The school is in the process of increasing the
number of people trained as Designated Safeguarding Leads.
The Principal, an Assistant Principal and a member of the board will be taking part in external
Level I and Level II training in the week following the team visit. Safeguarding training for all staff
is carried out at the start of the year, with records kept centrally of all staff attending training. The
same information is shared with staff who join throughout the year. The training is translated for
staff who are not fluent in English.
All staff display identification badges with visible colour-coded lanyards, as do all parents when
on site. All visitors sign the visitors' book and wear an identification badge. Volunteers for
Enrichment activities provide the school with a good code of conduct certificate.
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NEXT STEPS
Ensure a system of regular face to face Level III safeguarding training for Designated
Safeguarding Leads is implemented.
Update the Child Protection Policy in line with ‘Keeping Children Safe in Education September
2018’.

All staff within the school including volunteers, and supply staff meets high standards of child
protection and the safe-guarding of students
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2.0 STUDENT WELFARE
The school provides a safe and supportive environment for all
young people.
2A
STANDARD
The school provides a pastoral structure that meets the needs of all students and promotes their
personal development.

FEEDBACK
The school is a happy place to work and learn. Hartland was established by the owner whose
vision was that the school would provide strong pastoral care, be academically challenging and
provide a broad range of enrichment opportunities. Interviews with members of the Board,
parents, students and staff, lesson observations, learning walks, planning and policies all
consistently provide evidence that the pastoral structure is a real strength of the school.
Relationships between students and their fellow students are excellent and numerous examples
of care for each other were observed during the visit. Teachers know not only the students in
their own class well but also students in other classes. Staff work effectively together to support
the personal development of every child. Students feel that ‘everyone welcomes you and is
friendly’.
In the Foundation Stage keepsake boxes with personal photos, trinkets, toys etc. are created by
the parents and children at home and used as a tool to settle children into school.
The House system encourages teamwork and collaboration whilst providing opportunities for
students to develop friendships outside of year group so that there is a sense of belonging and
community.
The house captains are clear that their role is to ‘motivate the members of their houses’ and
‘encourage house spirit’.
Parents and students appreciate the happiness ambassadors in each class.
The ethos of caring is seen throughout all aspects of the school. The Admin team say that the
school is a family, and parents appreciate the support from the school counsellor and teachers.
The wellbeing week planned for the staff and opportunities for yoga are further examples of how
a sense of care is viewed as important for all members of the community. This positive ethos
means that students thrive in a supportive environment. “Mrs Cottam knows all the children
personally and takes the time to talk to parents and children”. The role of the counsellor is
integral to the pastoral structures in the school and the close working relationships built with
students, staff, parents and external agencies enable effective support to be provided to those
that need it.
The PSHE policy clearly outlines the knowledge, skills and understanding that help students
become aware of themselves and others. Within the teaching of PSHE, there has been a focus
on developing the emotional literacy of the students so they are able to successfully articulate
their feelings.
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The UAE moral education programme is taught throughout the school. Its aims are to build
character, instil an ethical outlook and foster a sense of community. Staff are able to link this to
topic plans, for example exploring ethical dilemmas within the topic of moving people.

NEXT STEPS
None noted.
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2B
STANDARD
The school has provision for the health and safe supervision of all students to allow them to
flourish in the school environment.

FEEDBACK
The school is a safe, secure environment for students. Health and safety is paramount. There is
a robust health and safety policy in place. A health and safety officer is responsible for ensuring
that the policies relating to health and safety are fully implemented and regularly reviewed.
Numerous staff have been trained in Fire Safety by a recognised local provider. Daily, weekly,
termly and annual schedules for maintenance are completed and checklists kept on file, along
with additional maintenance requests. Governors have procedures in place to monitor systems.
There is a doctor on site twice a week and a full-time nurse. There are numerous trained first
aiders throughout the school. External agencies such as occupational therapists visit the school.
All students are supervised at all times when on the school site with an appropriate ratio of staff
to students. Staff are proactive at engaging with the children. Around the school, there is an
active team of security guards who make regular checks during school hours and throughout the
remaining hours of the day.
Members of the student council said they feel safe and secure at school. They feel that the
security guards make sure nobody comes on site unless they are meant to be there and talked
confidently about lock down procedures and fire drills – they said it meant they ‘felt prepared if
anything was to happen’.

NEXT STEPS
Ensure everyone is clear about the sound for evacuation of the building.

2C
STANDARD
The school ensures that, through positive behaviour management, students are supported in
their learning and safety.

FEEDBACK
There is a clear behaviour for learning policy. Behaviour throughout the school is very good due
to clear expectations and positive relationships between staff and students. A member of the
school council told us that ‘everyone listens to you and respects you’. A strength of the school is
the pastoral support that students receive and this was summarised by one of the senior leaders
as ‘ensuring that there is someone for every child’.

NEXT STEPS
Increase consistently high level expectations of behaviour for learning in all classes.
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2D
STANDARD
The school ensures that off-site activities are appropriate and safe.

FEEDBACK
The school has very clear policies and procedures in place to ensure that trips and visits are
appropriate, educationally relevant and ensure the health and safety of the students.
Detailed risk assessments were evidenced along with a supporting document trail that ensures
parental consent and information regarding medical needs have been sought.
There is a comprehensive mapping document that outlines all trips and visits, the educational
value that they hold and links to the topics being taught.

NEXT STEPS

Maintain and develop current practice.
None noted.

NEXT STEPS

3.0 FACILITIES
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The school provides all students with access to an environment
conducive to learning and that keeps them safe.
3A
STANDARD
Accommodation supports the learning needs of students.

FEEDBACK
The school has excellent facilities and resources to support the learning needs of students.
Careful thought has gone into the development of the accommodation and the children
appreciate their ‘fantastic facilities’. The facilities include many high quality specialist areas such
as the impressive rooms for food and design technology, the new Secondary library, recording
studio, sports facilities, swimming pool and science labs. Space is being used innovatively and to
meet the needs of 21st century learners.
In the Foundation Stage, each class has access to the outside learning environment with
opportunities to access each area of learning. The environment facilitates the development of
personal independence skills.

NEXT STEPS
Ensure students understand the purpose of new learning areas and the direction the school is
moving in.

3B
STANDARD
The site(s) provides a secure environment for students to enjoy.

FEEDBACK
The school has its own security team and surveillance cameras are in place. Staff are vigilant.
Key fobs are needed to access different sections of the school. There are robust lockdown and
fire policy procedures. Security staff supervise entry and exit. Parents have ID cards.

NEXT STEPS
None noted.
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3C
STANDARD
The fabric of the school provides an effective working environment.

FEEDBACK
The school provides an effective working environment of a high standard.
Designated spaces such as the Head of Inclusion’s office provide ideal spaces to meet parents
and specialists and to work with children.
A number of rooms and areas still remain to be fully developed and utilised as the school grows.

NEXT STEPS
Continue the planned programme of developing the working environment to meet curricular
needs and the needs of larger student numbers.

3D
STANDARD
Overall facilities meet the needs of all students including those with learning needs or physical
disability

FEEDBACK
The facilities meet the needs of all students. There are ramps to facilitate access. Elevators and
disabled toilets are available to support children with physical disabilities. There are appropriate
E-vac chairs should they be required.

NEXT STEPS
None noted.
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4.0 GOVERNANCE
The school’s governors/proprietor(s) work to support students and
the work of the school.
4A
STANDARD
All governors or proprietor(s) meet all the requirements for staff with access to young people
reinforcing the importance of safeguarding within the school.

FEEDBACK

The diverse members within the Board have considerable educational and business experience.
The Board take seriously their role of holding the school to account. The Chair of the Board
states that their key role is to question ‘what has been done and what has been the impact?’
As the school develops and more data is available they are finding it easier to fulfil their strategic
role. They monitor the results of surveys such as the wellbeing survey and have started
observing lessons during Governor visits.
There is, amongst others, a Health & Safety sub-committee which meets with the school to
review systems and produces a termly report for the Governing body.
The Board say that safeguarding awareness is “high”. A member of the Board is attending faceto-face child protection training this week.

NEXT STEPS
Keep records of the Board’s Child Protection Training.

4B
STANDARD
Measures are in place for governors/proprietor to either register interests and/or manage
conflicts of interest

FEEDBACK
The Board have reflected on managing conflicts of interests and roles and responsibilities have
been reviewed. All governors are asked to declare any conflict of interest. This is rechecked
annually and central records updated if required.

NEXT STEPS
Embed procedures.
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4C
STANDARD
There are written procedures/protocols for the remit of the work of governors/proprietor.

FEEDBACK
Each member of the Board now has clear roles and responsibilities and a one-page summary
has been produced to support this.

NEXT STEPS
Develop further robust systems for strategic monitoring.

4D
STANDARD
There is appropriate induction for new governors.

FEEDBACK

The Board have recently formalised a new induction system. This includes an induction day
which gives new governors the chance to increase their understanding of roles and
responsibilities.

NEXT STEPS
Monitor the impact of the new system.

4E
STANDARD
Governors or proprietor have a commitment to training or development.

FEEDBACK
Governors are invited to Professional Development days. They have recently participated in
lesson observations during Governor visits which they feel enhances their ability to fulfil their
role. A Governor will be attending Child Protection Training in the week following the team visit.

NEXT STEPS
Maximise opportunities for Board member training, including broader Governance training as
well as Child Protection.
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4F
STANDARD
The governors or proprietor provide records of meetings, decisions as appropriate and
separately that parents know how to contact the governors/proprietor.

FEEDBACK
Records are kept of meetings and decisions made. Contact details for the Governors are
available on the website. There are parent Governors who other parents will approach with any
questions.

NEXT STEPS
None noted
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5.0 ETHOS AND VALUES
The school has an evident British ethos and promotes
internationalism.
5A
STANDARD
A British ethos is apparent and important to the school. This may involve reference to British
values, freedoms and culture as far as it is permissible within the host country context.

FEEDBACK
The school has a British ethos and its values are modelled on UK schools. Policies are based on
the expectations and procedures of British Schools. The majority of teachers are British or Irish.
The school follows the National Curriculum of England - and will continue to GCSE and A-Level
examination. A wide range of UK resources are used to support learning.
Displays and lesson observations demonstrate that teachers maximise opportunities to reinforce
British links, for example in a maths lesson the teacher spoke about British coins, children have
written job descriptions for gladiators and in Year 7, students were looking at extracts from Lewis
Carroll and CS Lewis. Remembrance Day is currently being highlighted with a video and poppy
display.
The school council is elected by a democratic process with students preparing a speech and
posters before voting takes place. The phase leaders talked about the democracy within the
school and the students had the freedom to say how they felt.

NEXT STEPS
None noted
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5B
STANDARD
The school promotes education for international understanding.

FEEDBACK
The school maximises opportunities to promote education for international understanding. The
curriculum promotes international mindedness and personalised learning. Activities such as
International Day celebrate the diversity of the school. The school council talked enthusiastically
about parents from different countries making different food and the children having to answer
questions about the countries as well as having their 'passport’ stamped.
Examples of internationalism include the lunch menu’s international meal of the day, Emirati
displays and postcards to Mrs Cottam from children in their holidays.
A Year 6 sharing assembly highlighted the students' understanding of international migration and
their empathy with refugees was profound.

NEXT STEPS
None noted.

5C
STANDARD
The school teaches the majority of subjects through the medium of English.

FEEDBACK
All subjects are taught in English with the exception of Modern Foreign Languages and Arabic.

NEXT STEPS
None noted.
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7.0 TEACHING AND LEARNING
The school recognises that their core business is teaching and the quality of this
helps define the school. The school celebrates the learning of students and
ensures that it can identify and support learning both in the classroom and
elsewhere.
7A
STANDARD
The curriculum is able to meet the needs of all students. (This goes beyond the judgements
made under compliance section on ‘Britishness’)
In addition the curriculum should be broad and balanced and aspire to give opportunities for 21st
century learners.

FEEDBACK
The enabling environment and excellent teacher - student relationships mean that the students
have a very positive start to school life. Children are assessed on entry and their progress is
closely monitored through both formal and informal methods, allowing for referral and
identification of children with SEND, EAL and G and T attributes. Following referral and
assessment, approaches are put in place in order to support or challenge children in their
learning. The degree of intervention / support allocated is in accordance with the level of need.
This approach ensures that all children are able to access the curriculum and any children
encountering difficulties are quickly supported. Parents commented how swiftly teachers were
able to get to know their children and start moving them forward.
Effective questioning is a strength of the school. For example, in the Foundation Stage children
were encouraged to problem solve and were able to self-correct when counting. Numerous
examples of challenging and effective questioning were observed with different subjects and key
stages.
Primary and Secondary staff plan together so that there is no gap to bridge between phases.
Secondary staff work with Primary and teach across ages. They reflected on how this developed
their practice and pedagogical understanding.
A thematic based approach is used in order to make the curriculum more engaging for children.
Wherever possible Primary subject specialists use this to develop a cross curricular approach to
teaching and learning.
Core subject provision is managed vertically throughout the school, and new Middle Leaders
have been introduced this year to drive this forward. Co-operative planning takes place across
the phases between class and specialist teachers.
From the EYFS through to Year 9 the English provision is appropriately mapped to meet the
needs of all learners. Effective use of assessment data helps to identify areas for development,
such as boys' reading and writing and planning reflects this. For example; ‘talk for writing’ and
the ‘power of reading’ initiatives being used across Key stages and an enrichment club that
combined reading and cooking to engage boys have been a huge success.
High expectations are evident in lessons and students respond positively to this, producing high
quality pieces of writing.
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The teaching of phonics is consistent and ensures a solid foundation for the youngest learners in
the school which is supported with additional staffing to enable setting to occur across FS2 and
KS1.
Assessment data and student profiles show a high level of attainment in Mathematics, but also
identify areas to enhance the programme and learning performance. The recent move from
Abacus to White Rose as the framework for Mathematical learning in Primary is already widely
seen by teachers as a positive strategy that had allowed the development of greater depth and
challenge. Numeracy Ninja has been introduced in Year 6 and KS3 to enhance, in particular,
mental maths skills.
The holistic ethos of the school ensures that all subject areas are valued. Many subjects are
taught by specialist teachers throughout the school. In Science, there is a laboratory for Primary
classes as well as the laboratory for Secondary. Practical experience is a focus, and questioning
relates well to the ‘real world’ so that advanced concepts can be made more accessible to young
learners. The Arts - visual, musical and dramatic - as well as Design Technology and Food
Technology, are well provided for and lessons are dynamic, creative and, where possible, related
to broader cross-curricular topics. In Arabic, the teaching is contemporary and engaging, and
students, even those with very little experience of the language, were observed confidently
speaking and writing.

NEXT STEPS
To share best practice and develop a consistent approach to personalised learning.

7B
STANDARD
Teaching consistently allows students to make progress.

FEEDBACK
Fifty eight lesson observations took place. Safe and enabling learning environments where every
child has the confidence to ‘have a go’ ensure students make progress. Support and challenge is
evident in lessons and effective questioning is frequently used to move learning on. The school is
on a learning journey with a focus on high expectations. A Secondary child stated ‘there have
been amazing changes – the teaching gets better every year’. Examples of independent
research and student-led learning were observed, though levels of teacher talk were still
generally high.
Teachers are very aware of where children currently are and utilise the strong relationships
developed to adapt planning and teaching accordingly. Lessons are designed to secure
knowledge and skills, then move children on to their next steps. This is reinforced by the school’s
marking policy where teachers use “WWW” and “EBI” to help children know the next steps in
their learning.
The school is now a data-rich environment and the data evidences the progress that students
are making.

NEXT STEPS
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NEXT STEPS
Reflect on the amount of teacher/pupil talk and increase consistency with strategies such as ‘talk
pair share’.
To develop the use of the learning environment as a tool to support learning (working walls for
example).
Continue development of student-led learning.
Continue to share best practice so that there is consistency of teaching.

7C
STANDARD
The school effectively monitors the quality of teaching across the school in order to ensure
improvement and celebrate good practice.

FEEDBACK
Monitoring the quality of teaching has included lesson observations, work scrutiny, training in
what an outstanding lesson looks like and the adoption of triads for peer to peer observations
and feedback. The staff spoke enthusiastically about the effectiveness of triads, commenting on
how much they were learning from the process in a supportive way.

NEXT
NEXT
STEPS
STEPS
To embed and further develop monitoring systems as the size of the staff increases.
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6B
7D
STANDARD

Staffingassessment
and facilitiesand
arefeedback
designedsupports
to allow boarders
flourish
educationally.
Marking,
students to
making
progress.
The school meets the
learning
needs of those requiring support and those with high ability (gifted and talented).
FEEDBACK

FEEDBACK
Assessment in a variety of forms is used to support and enhance learning throughout the school,
and examples of excellent practice were seen throughout the phases, including:
● really good questioning;
● children’s personal choice of level of work in Yr.5 English and Yr.7 Science;
● active adaptation in lessons (away from lesson plan) in response to ongoing assessment
during a task/lesson in Yr.2 Numeracy.
Assessment data is gathered from a range of sources, analysed and triangulated. Local
regulations require annual measures of potential (CAT4) as well as Progress Test assessments
for English, Mathematics and Science. Internal data is gathered from baseline assessments and
teacher judgements (on-going marking), and the data is tracked within the year and year-onyear.
NEXT STEPS
The analysis is conducted by teachers under the oversight of a member of the SLT, and
generates profile sheets for each class, which are a ready reference for any necessary
adaptations, support, challenge, etc. during curriculum planning and lesson delivery.
Assessment data (especially potential, baseline and progress made) and observations from
teachers are used to identify students:
● likely to achieve academic success or to struggle academically
6C
● underperforming in particular areas or achieving significantly
above expectations
● who would benefit from EAL or SEN support, or G&T challenge.
Additional provision for EAL and SEN students is through task differentiation by teachers and inclass support. For the identified G&T students, differentiation and additional challenge in-class
are supplemented with withdrawals for participation in teams (e.g. debating), competitions and
other activities.
Consider
strategies
improve
study
skills
of Year
11 students.
Enrichment
is suchtoan
integralthe
part
of the
school’s
ethos
and provision that all students
participate in activities which will enable some to face challenge or demonstrate areas of talent
Total
over air
and control
skill beyond
theconditioning
curriculum. to allow boarders to set their own environments.

NEXT STEPS
To increase the consistency of the marking policy.
Embed good assessment practices and use of data to enhance student learning.
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7E
STANDARD
6B

Students display an approach to learning that supports them in the school.

FEEDBACK

Staffing and facilities are designed to allow boarders to flourish educationally.
The school promotes a ‘have a go’ ethos from the moment the children start school. Children are
FEEDBACK
encouraged
to problem solve and are confident in their approach to learning throughout the
school. Students are enthusiastic about learning.

NEXT STEPS
None noted.

7D
NEXT STEPS
STANDARD
6C
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8.0 LEADERSHIP IN THE SCHOOL
Schools are successful because of the high quality of leadership
at different levels throughout the organisation which supports
students
8A
STANDARD
The school’s leadership and management actively promotes the wellbeing of students.

FEEDBACK
The staff structure provides the strong foundation for actively promoting the wellbeing of
students. The investment in the pastoral support team such as the counsellor, careers guidance
counsellor, EAL and G & T leads demonstrates the school’s commitment to the students.
Wellbeing is central to the ethos of the school and the vision of all stakeholders and
conversations with parents, students, staff and governors all validate this. Conversations with
students showed that they feel secure and are confident.

NEXT STEPS
None noted.

8B
STANDARD
Leadership, whether in middle leadership or senior leadership, works to improve the educational
experience of students and has high expectations to drive improvement.

FEEDBACK
Hartland International School is a school that knows itself. The community is relentless in its
commitment to being the best it can be. Leaders have a clear vision which is embraced by all
stakeholders.
There is a commitment to ongoing review and professional development throughout the school.
As one senior leader said, ‘we are all learners and every day we learn something new’. There is
a comprehensive programme for professional development in place that is differentiated to the
needs of the staff. The culture of trust facilitates professional development activities and the
recently introduced triads are very popular. Strengths of the staff are utilised to the full and
different staff members are encouraged to lead training. Members of staff have also modelled
lessons.

NEXT STEPS
To ensure the pace of change is sustainable.
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8C
STANDARD
Leadership gives clear direction and vision for the improvement of the school.

FEEDBACK
The school has seen a period of change. After an initially turbulent start, the school now has a
stable leadership team with a clear vision for the school. The Headteacher is greatly respected
by the whole community and inspires both a sense of community and a shared commitment to
high standards and excellence. All leaders are passionate about the school which was illustrated
by one leader’s comment that ‘We have a vision and we know where we are going – a shared
vision that we all buy in to’.
This year a new tier of middle leadership has been employed due to growth in numbers. Many of
the staff have worked with the Headteacher before and the cohesive nature of the team means
that they are already having an impact.

NEXT STEPS
As the school grows in size, review the structure in order to continue to maximise the impact of
its ‘all through nature’ ensuring a continued sense of unity.

8D
STANDARD
Student leadership/voice allows the school to develop.

FEEDBACK
Students feel that they have a voice and it is evident that what they have to say is greatly valued
by the school. Examples of this can be seen through the work carried out by the school council
and house captains. Students take ownership of leading house assemblies, inter house
competitions, designing house logos and songs, as well as enrichment activities that bring
students across the school together for a common goal.
The school council provides a platform for students to make decisions on such things as
charitable events and they recently decided which uniform design to use.
One of the house captains said of her role, ‘I don’t just want to help my house, I want to help
others’.

NEXT STEPS
The school has plans to extend further opportunities for student leadership, responsibility and
participation through the participation of the New ‘Arts Council’.

OPTIONAL AREAS FOR
ACCREDITATION
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9.0 COMMUNICATION
The school communicates effectively with parents to keep them
informed and to support the progress of their child
9A
STANDARD
Parents are aware of the school’s aims and ethos and news relevant to their children.

FEEDBACK
The parents all know about the ‘Hartland Way’. The Parent Ambassador has had a significant
impact on relationships and communication between school and parents.
Parents feel that the school communicates well and that they are well informed about the school
in a variety of ways. Methods of communication include emails, newsletters, WhatsApp groups,
class dojos and the use of class representatives.
Parent Governors say that the WhatsApp group proves effective in mutual support and resolving
issues or concerns.
Parents say that teachers have a “very special attitude” and will always stop and talk to them.
If English is not their first language, the parents support each other. One parent said that the
Arabic department is very good at providing support.

NEXT STEPS
None noted.

9B
STANDARD
Parents are aware of the progress of their child.

FEEDBACK
Parents all said they were aware of the progress of their child. There are termly parent meetings.
CAT and GL scores are shared and explained. Parents say it is incredible how accessible
teachers are, "including the Principal" and they feel well informed.
Secondary parents were very enthusiastic about the parents meeting at the start of the year
when the children were invited to attend with them.
The use of ‘Kinderly’ as a tracking tool in the FS has enabled parents to view ongoing
assessments being made of their child and the provision of next steps to support children, both in
school and at home, have been welcomed.

NEXT STEPS
None noted.
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9C
STANDARD
Parents know how to contact key personnel and how to raise issues if they encounter them.

FEEDBACK
The school has a Parent Ambassador who facilitates the smooth transition of parents. She
ensures that parents feel welcome, understand the way the school works and are clear about
methods of communication.
The Parent Ambassador links together families, for example a family from Turkey has recently
joined the school and other families are supporting them with language.

NEXT STEPS
None noted.

9D
STANDARD
Parents are aware of admission arrangements and the school’s policies on behaviour and
exclusions.

FEEDBACK
Admission arrangements are on the website and the school is widely marketed. All policies are
in the handbook that the parent receives when their child starts school, as well as on the website.
The Family Ambassador also communicates information.

NEXT STEPS
None noted.

OPTIONAL AREAS FOR
ACCREDITATION
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10.0 EXTRA-CURRICULAR ACTIVITIES
AND COMMUNITY LIFE
The school values a wide range of clubs, activities, charitable and
community projects which exemplify the all-round education the
school provides.
10A
STANDARD
The school provides a broad range of extra-curricular and play opportunities appropriate to the
age and gender of the student.

FEEDBACK
Enrichment activities are an integral part of school life, for students, staff and parents. The
school offers a complex program of enrichment which range from sports to music and debating,
encompassing over 100 different activities. These are regarded as a “unique and special” feature
of the school, which nearly every child participates in. Enrichment activities are scheduled at the
end of the school day, with Sunday having a sports focus and Thursday’s early finish is used to
provide an opportunity for off-site activities, such as Ski Dubai or horse riding. Community
Service opportunities have been developed, including a partnership with Autism Rocks, an
activity club for autistic children who have the opportunity to do activities with Hartland children,
for example decorating cupcakes together.
Input from children, staff and parents has been used to develop the enrichment program and it
was clearly viewed as a real strength of the school by the parents. There is significant uptake for
adult programmes too - 25 parents were observed having an Arabic lesson and numerous staff
were participating in yoga.

NEXT STEPS
None noted.

10B
STANDARD
COBIS schools engage in their local and/or international community supporting community or
charitable events.

FEEDBACK
The school council representatives lead a wide range of charitable events across the school.
They pride themselves on the level of pupil voice and respond to suggestions made to their
peers, for example, a clothes collection is currently taking place to donate unwanted school
uniform to children in Syria through the ‘Bring Hope’ foundation.
The school council also run a ‘Ramadan fridge’ during the holy month of Ramadan and a
‘Christmas box’. This involves students bringing in food, toiletries etc. for the auxiliary staff
(housekeeping, security etc.) within the school.
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In addition to these events, the school run regular bake sales, Pink day events, Remembrance
day poppy sales, to name but a few. The money raised goes to local and international charities.
Community support also permeates the Enrichment opportunities with clubs such as ‘Random
Acts of Kindness’ and ‘Environment club’ that involve giving back to the local community in and
around the locality of the school.

NEXT STEPS
None noted.

OVERALL OBSERVATIONS
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It was a great pleasure to visit start Hartland International School and observe the tremendous
progress that has been made after a challenging start. It is led effectively by a committed Board,
a strong leadership team and a community with a shared vision for excellence ‘The Hartland
Way’. Children develop a love of learning and thrive in an environment of challenge and support.
It will be interesting to see how the school continues on its journey and approaches the
challenge of sustainability as the school increases in size.

RECOMMENDATION TO THE COBIS DIRECTOR OF ACCREDITATION
All COBIS standards have been met for accreditation with examples of best practice for 7A, 8A,
8B, 8C, 8D.
The additional standards of 9A, 9B, 9C, 9D and 10A and 10B also demonstrate examples of best
practice.

www.cobis.org.uk
accreditation@cobis.org.uk
+44 (0) 203 826 7190
@COBISorg

